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SPED 3303: SUPPORTING SOCIAL SUCCESS  

Spring, 2018 
SPED 3303 is a required course for  

 Special Education EC-12, EC-6, and EC-Generalist Teacher Certification. 
 

College of Education, Department of Language, Literacy and Special Populations 
 
Instructor: Dr. Jaime B. Durán 
OFFICE: TEC 127C 
 P.O. Box 2119 
 Huntsville, Texas 77341  
PHONE NUMBER: 936-294-1122 
EMAIL ADDRESS: jbd023@shsu.edu 
OFFICE HOURS: Monday 9:30 am- 1:30 pm, Wednesday 9:30 am- 12:30 pm and 3:00 pm- 
5:00 pm, anytime online through Blackboard Virtual Office or Skype, or by appointment 
 

Class Format:  Online through BlackBoard 
Class day and time:  New materials will be posted every Wednesday at 12 am.    
Class location: Online through BlackBoard 

Course Description:  This course addresses a variety of instructional techniques that can be 
utilized to change, maintain, increase, or decrease individual and group behaviors. 
Proactive behavioral intervention techniques from a variety of theoretical models are 
examined. Behavioral change strategies emphasize functional assessment principles, 
positive behavioral supports, and self-management. The basic principles, tools, and 
techniques of communicating with parents of children with disabilities and implementing 
parent education programs also are addressed. Positive Behavior Intervention and Supports 
and Functional Behavior Analysis are emphasized. Prerequisite: SPED 2301. 

Textbooks:   

Wheeler, J. J., & Richey, D. D. (2014). Behavior management: Principles and practices of 
positive behavior supports (3rd ed.). Boston, MA: Pearson.  

e-text: http://www.mypearsonstore.com/bookstore/behavior-management-principles-and-
practices-of-positive-9780133366372?xid=PSED   
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Course Objectives: The following objectives will be met during this course:  
1. Understanding behavior in children and youth: 

a. Compare various perspectives on understanding behavior in children and youth  
b. Discuss the foundations and applications of applied behavior analysis  
c. Summarize the characteristics of positive behavior supports across learners and 

learning environments  
2. Partnering with families:  

a. Discuss the six types of involvement from the Epstein model of family-professional 
partnerships  

b. Differentiate among the key terms and concepts related to partnerships, collaboration, 
and involvement  

c. Demonstrate examples of the desired roles of families in systems of positive behavior 
supports  

3. Ensuring ethical practices in the delivery of positive behavior supports:  
a. Illustrate organizing themes for understanding ethical behavior support practices  
b. Explain how positive behavior supports adheres to ethical standards of conduct  
c. Evaluate the extent to which behavior interventions are consistent with ethical 

standards 
4. Prevention through effective instruction:  

a. Identify the role of setting events and antecedents in preventing challenging behaviors 
b. Describe the methods used to assess antecedents  
c. Demonstrate antecedent management strategies that can be used to support positive 

student behaviors  
5. Understanding functional behavior assessment:  

a. Describe the key components of functional behavior assessment  
b. Examine the tools used to assess challenging behaviors  
c. Identify approaches for developing behavior support plans  

6. Planning behavior supports:  
a. Discuss the role of planning in each level of positive behavior support systems  
b. Outline behavior support plans at each level of positive behavior support systems 
c. Compare and contrast individualized approaches for planning supports  

7. Evaluating positive behavior supports:  
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a. Explain the place of evaluation as a component of positive behavior supports  
b. Compare evaluation methods appropriate for schoolwide behavior supports to those 

used for individual child interventions  
c. Analyze key issues associated with evaluating schoolwide and individual positive 

behavior supports  
8. Using reinforcement to increase appropriate behavior: 

a. Describe positive and negative reinforcement  
b. Identify classes and types of positive reinforcement  
c. Illustrate methods for using positive reinforcement with learning environments  

9. Teaching positive replacement behaviors:  
a. Summarize methods for selecting positive replacement behaviors  
b. Identify key considerations for designing instructional plans utilizing replacement 

behaviors  
c. Design plans for teaching replacement behaviors  

10. Reducing challenging behavior: 
a. Distinguish among the factors that influence challenging behaviors  
b. Describe the range of possible interventions for reducing challenging behaviors  
c. Compare and contrast the costs and benefits associated with the reduction of 

challenging behaviors  
11. Quality of life and self-determination: 

a. Describe the concepts of quality of life and self-determination  
b. Explain the inter-relationship between these concepts and positive behavior supports 
c. Summarize the 12 teaching components of self-determination  

A matrix that aligns course objectives, activities, assessments, and standards can be viewed on the 
course Blackboard site.  
 
IDEA Objectives: The instruction in this course will address the following major objectives (as 

assessed by the IDEA course evaluation system):  
Essential: Gaining factual knowledge (terminology, classifications, methods, trends)  
Important: Learning to apply course material (to improve thinking, problem solving, and 
decisions) 

 
Course/Instructor Requirements:  
1. Class attendance and participation: Students are expected to attend and participate in all 

class sessions. This means coming to class prepared and engaging in discussions, small group- 
and large group- activities, and lectures and other presentations. Students are encouraged to 
take risks, ask questions, and support each other in their learning. Not all students are 
comfortable speaking in group situations. If you are not comfortable speaking in small group- 
or large-group situations, please let me know. We will work together to develop ways in which 
you can be comfortable and an active participant in the course material. Class attendance 
constitutes a portion of the final course grade (see “Assignments” and “Grades” on the 
following pages).  

2. Class preparation: There are assigned readings for each class session. The expectation is for 
students to complete the assigned readings prior to the start of class. This will allow us to use 
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our class time to more meaningfully delve into important topics and to deepen our learning. 
Utilize the chapter introductions, summaries, and headings to help navigate the readings and to 
identify the most salient and essential content.  

3. Timely submission of assignments: Time management and the ability to meet deadlines are 
important skills required of all professionals in K-12 settings. It is expected that all 
assignments will be submitted by the identified due date and time. Points will be deducted for 
late assignments.  

 
Course Outline 

Assignments (all assignments are worth 100 points and are weighted):  
1. Attendance/Participation: In this course, class attendance is considered an assignment. The 

act of being physically present and accountable is an important professional characteristic, 
particularly when working with vulnerable children, adolescents, and their families. 
Attendance will be documented by taking the Chapter Pre-tests. Chapter pretests are available 
when each module opens every Wednesday and will be available until Friday at 11:59 pm. 
Pre-tests will not be available after the deadline and you will lose attendance credit for the 
week if you do not complete your Pre-test. In addition, some modules will have assignments 
that will be marked complete/incomplete. Failure to complete either the pre-test or the 
assignment will result in the loss of attendance/participation credit. 

2. Chapter Quizzes: Chapter quizzes will be completed online and will be accessible from 
Saturday midnight until Tuesday 11:59 pm. Quizzes will not be available after the deadline. 
All quizzes will be 10 multiple choice questions. 

3. Discussion Boards: Discussion boards will be group assignments. Each discussion board will 
have a prompt to which each group member must respond. Each group member must respond 
to every group member and the group will submit a paper by the end of the week. 

4. Application and analysis assignments: There are two (2) application and analysis 
assignments. Each assignment is worth 100 points. These assignments will be applied and/or 
reflective activities that encourage students to think more deeply about the course content and 
to begin to integrate the new learning into their professional habits of mind. The instructor will 
issue each assignment and rubric at the end of the class session prior to the due date. Each 
assignment and rubric will also be posted on the course Blackboard site. If a student is absent, 
it is her/his responsibility to download and complete the assignment.  

5. Online exams: There are two (2) online exams. Each exam is worth 100 points. The exams 
will be based on information from course readings, class session content, and in-class 
activities. The exams are designed to measure the extent to which students are gaining 
knowledge and comprehension of the course content. The exams will be posted on the course 
Blackboard site according to the syllabus schedule. Students are expected to complete each 
exam by the specified due date..  

6. Functional Behavior Analysis project: Students will complete a Functional Behavior 
Analysis project for target behaviors that they are interested in changing. This assignment will 
require gathering data to defining a behavior to increase, to define a problem behavior to 
decrease, and to identify an observation/recording procedure. Next, students will outline at 
least four specific strategies/solutions for helping teachers and parents support positive, pro-
social behaviors, and select appropriate interventions to address the target behaviors. Then 
students will collect data and graph data and describe the results of the functional behavior 
analysis. A detailed assignment description and rubric will be issued at the class session 
indicated in the syllabus.  
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Grades:  
Course grades will be determined based on the following weights:  

1. Attendance/Participation- 10%  
2. Chapter Quizzes- 10% 
3. Discussion Boards- 20% 
4. Application and analysis assignment #1 and #2- 20% 
5. Online exam #1 and #2- 20% 
6. Behavior change project- 20%  

 
*Attendance grades are calculated based on a percentage attendance of the 15 weekly classes. 
For example, if you miss 1 class, your attendance grade will be 93% since 14/15= 93.33 
 

Final course grades are: 
• A = 94-100 % 
• B = 85 – 93 % 
• C = 75 – 84 % 
• D = 60 – 74 % 
• F = 0 – 59 % 

 
Schedule: Dates are subject to change. The dates in Blackboard are the definitive dates. 
 
Date	 Chapter	Title	 Due	

*the	bolded	
dates	in	this	
column	are	the	
due	dates	for	
completion	of	all	
assignments	in	
the	unit.	

	 • This	course	requires	9	hours	of	study	per	week!	

Week 1 
Module	1	
1/17-1/23 

Obtain	textbooks.	Review	
course	and	preview	Chapter	
1	

• View	introductory	video	
• Begin	reading	Chapter	1	
• Create	Compare	and	Contrast	Theoretical	Models	Notes	
• Post	Introduction	Multimedia	Presentation	to	Discussion	Board	
• Reply	to	peers	Multimedia	presentations	
• View	Introduction	to	FBA	project	

Week 2 
Module	2	
1/24-1/30	

Ch. 1- Understanding 
Behavior in Children and 
Youth  

• Pre-test	
• Discussion	Board-	Initial	Post	
• Chapter	1	Quiz	

Week 3 
Module	3	
1/31-2/6	

Ch. 2-Partnering with 
Families 
	

• Pretest	
• Identify	Student/Parent	Permission	
• Discussion	Board-	Final	Paper	
• Chapter	2	Quiz	
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Week 4 
Module	4	
2/7-2/13	

Ch. 3- Ensuring Ethical 
Practices 

• Pretest	
• Discussion	Board-	Initial	Post	
• Chapter	3	Quiz	

Week 5 
Module	5	
2/14-2/20	

Ch.	4-	Prevention	through	
Effective	Instruction	

• Pretest	
• Interviews	&	Motivation	Assessment	Scale	
• Discussion	Board-	Final	Paper	
• Chapter	3	Quiz	

Week 6 
Module	6	
2/21-2/27	

Ch	05	Understanding	FBA	 • Pretest	
• Application	and	Analysis	#1	
• Chapter	5	Quiz	

Week 7 
Module	7	
2/28-3/6	
	

Ch	06	Single-Subject	Design	 • Pretest	
• Identify	and	Describe	Target	Behaviors	
• Discussion	Board-	Initial	Post	
• Chapter	6	Quiz	

Week 8 
Module	8	
3/7-	3/20 
 
Spring	Break	
	3/12-3/16	

Midterm	Exam	 • Midterm	Exam	

Week 9 
Module	9	
3/21-3/27 

Ch	07	Planning	Behavior	
Supports	

• Pretest	
• Interventions/Data	Collection	Forms	
• Discussion	Board-	Initial	Post	
• Chapter	7	Quiz	

Week 10 
Module	10 
3/28-4/3 

Ch	08	Evaluating	PBS	 • Pretest	
• Application	and	Analysis	#2	
• Discussion	Board-	Final	Paper	
• Chapter	8	Quiz	

Week 11 
Module	11	
4/4-4/10 

Ch	09	Using	Reinforcement	
to	Increase	Appropriate	
Behavior	

• Pretest	
• Baseline	Data	on	Graph	
• Discussion	Board-	Initial	Post	
• Chapter	9	Quiz	

Week 12 
Module	12	
411-4/17	

Ch	10	Teaching	Positive	
Replacement	Behaviors	

• Pretest	
• Post	Intervention	Data	
• Discussion	Board-	Final	Paper	
• Chapter	10	Quiz	

Week	13	
Module	13	
4/18-4/24		

Ch	11	Reducing	Challenging	
Behavior	

• Pretest	
• What	I	Learned		
• Chapter	11	Quiz		
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Week 14 
4/25- 5/4 

Behavior	
Intervention	Paper	

• 5/4-	Last	day	to	resign	by	5	pm	in	the	Registrar’s	office.	

Week 15 
5/7-5/10 

Final	Exam	 • Final	Exam	available	5/5	through	5/10	

 
Student Guidelines 

University Policies 
• SHSU Academic Policy Manual-Students 

o Procedures in Cases of Academic Dishonesty #810213 
o Students with Disabilities #811006 
o Student Absences on Religious Holy Days #861001 
o Academic Grievance Procedures for Students #900823 

• SHSU Academic Policy Manual-Curriculum and Instruction 
o Use of Telephones and Text Messagers in Academic Classrooms and Facilities 

#100728 
o Technology during instruction: We will strive to use technology to support and 

enhance our learning in this course. There will be times that are designated as 
“device free” and other times in which the use of handheld and other technologies 
will be encouraged. The course instructor will make explicit the expectations for 
technology usage at each class session. 

o Technology during exams: Technology is allowed during exams. Specific 
instructions will be provided that outline the acceptable use for each exam. 

o Technology in emergencies: If there are emergency circumstances or other 
situations that dictate that you need access to handheld or other technologies, please 
notify the instructor. The use of technology is encouraged in these circumstances. 

• Visitors in the Classroom- Only registered students may attend class. Exceptions can be 
made on a case-by-case basis by the professor. In all cases, visitors must not present a 
disruption to the class by their attendance. 
 

Attendance 
Students are expected to attend and participate in all class sessions. This means coming to class 
prepared and engaging in discussions, small group- and large group- activities, and lectures and 
other presentations. Students are encouraged to take risks, ask questions, and support each other in 
their learning. Not all students are comfortable speaking in group situations. If you are not 
comfortable speaking in small group- or large-group situations, please let me know. We will work 
together to develop ways in which you can be comfortable and an active participant in the course 
material. Class attendance constitutes a portion of the final course grade (see “Assignments” and 
“Grades” on the previous pages). 
 
Course Expectations 
See “Course/Instructor Requirements” above. 
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College of Education Information 

Accreditation 
The programs within the SHSU College of Education have the distinction of receiving 
accreditation and national recognition from multiple accrediting bodies. All educator certification 
programs, including teaching and professional certifications, have received ongoing accreditation 
from the Texas Education Agency (TEA). Additionally, the educator preparation program has 
been accredited by the Council for the Accreditation of Educator Preparation (CAEP-formerly 
NCATE) since 1954. Many of the educator preparation concentration areas have also chosen to 
pursue national recognition from their respective Specialized Professional Associations (SPA), 
signifying the program is among the best in the nation. The programs within the Department of 
Counselor Education have also received accreditation from the Council for Accreditation of 
Counseling and Related Educational Programs (CACREP).  
 
Course and Program Evaluation 
Near the end of the semester, students are asked to take part in the University’s adopted course 
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evaluation system, IDEA.  The assessments are completed online and instructions are emailed to 
each student.  Students’ assessments of courses are taken are systematically reviewed by the Dean, 
Associate Deans, Department Chairs, and individual faculty members. Only after the semester has 
completed are faculty members allowed to view aggregated results of non-personally-identifiable 
student responses. 

The College of Education conducts ongoing research regarding the effectiveness of the programs. 
Students receive one survey in the final semester prior to graduation regarding the operations of 
the unit during their time here. A second survey occurs within one year following completion of a 
program, and is sent to students and their employers. This survey requests information related to 
students’ quality of preparation while at SHSU. Students’ responses to these surveys are critical to 
maintaining SHSU’s programs’ excellence. 


