Meta-Assessment Rubric
for Evaluating Assessment Plans

Program/Unit Name: TheatreBFA

Assessment Cycle: 2022-2023

Goals
Broad statements of mission or purpose that serve as the guiding principle of a unit.
Goals should ideally: . Minimally
 Broadly state the Developing G Lot 0 |Good Exemplary
intentions, aspirations, or | ¢ None entered e Goal(s) are stated, but e Goal(s) are clearly e More than one goal
ambitions of the unit they are generally unclear | stated entered
e Address the larger impact ¢ All goals are clearly
of the unit stated
e Goals address the full
Note: purpose of unit according
e Goals are not necessarily to the course catalog
directly measurable. Reviewer Feedback
* Although there is no 4 goalswell fleshedout.

minimum number of
goals, plans should have
more than one goal.

¢ The number of goals
should be appropriate for
the size of the unit.




Objectives

Specific, detailed, and measurable statements of the expected knowledge, skills, or abilities gained as a result of receiving instruction or training, or
of the expected attainment of non-learning tasks.

Objectives should: . Minimally

e Clearly align with goals Developing - Compliant S0 BT

e [solate one behavior or ¢ None entered; or o At least one addresses all | ® Most address all e More than one objective
service ¢ None fully address specifications specifications per goal

e Articulate the knowledge, | specifications for an e All address all
skills, or abilities gained objective specifications
or demonstrated (LO) Reviewer Feedback

° Des‘fﬁbe ﬂ}e desired Objectivere acting/directingis this really two separat®bjectivespnefor acting,a secondor directing?Unclear
quality or improvement | whetherthe proficienciesdescribethe student'performancer their ability to coach/direct,others--opossibly
of services (PO) both? Lookslike two separat®bjectivesmay bewarranted.

e Use precise, measurable,
and observable verbs Two objectivesre design/tech.projectmanagemendppearso bethorough. Secondbj alsothorough;consider
(e.g., analyze, create, omitting from this obj the GPA standardinlessthatwill betracked reportedwith actionsplanned.
identify, solve) instead of
verbs that are not Goalfor teachingsaysthat"Studentswill demonstrat@roficienciesn acting,theatricaldesign play analysis,
observable (e.g., theatricalmanagementheatrehistory,teachingechniquesandcommunicatiorthatwill give themtherequired
understand, know, be skills to teachin secondargchools.'Theassociatedbjectivesaddressadvising,andguidanceowardscertification.
familiar with) Couldmultiple objectivesaddres$ow proficienciesareto be metin acting,design play analysisetc?

Notes:

e [ earning objectives (LO)
are required by academic
programs.

¢ Performance objectives
(PO) are required by all
others.

¢ All units may have both
LO and PO.

¢ Each goal should be
supported by more than
one objective.




Indicators and/or KPIs

The methods, instruments, processes, or techniques used to measure and evaluate learning or performance objectives; the means of gathering data.
Learning objectives will have indicators, and performance objectives will have KPIs (Key Performance Indicators).

Indicators/KPIs should describe:

¢ The source of data (e.g., exam scores,
survey data, etc.)

e How data is gathered, by whom, and
from whom

e When or how often data will be gathered

e Who will evaluate or score the item(s)

e The rubric or evaluation scale (e.g., %,
0-5, pass/fail, Likert scale, etc.)

e Who will review the results and when
they will be reviewed

Indicators/KPIs should:
e Clearly align with objectives
e Include both direct and indirect
measures, with an emphasis on direct
measures
e Clearly show how they can provide data
for improving learning and performance

Notes:

¢ Direct measures assess actual learning or
performance, while indirect measures
imply that learning or performance
improvement has occurred.

e Specific instruments may be attached as
supporting documentation, when
appropriate.

e Each objective should be supported by
more than one indicator/KPI.

Developing O zlol::;;f;:f; Good Exemplary
e None entered; or e At least one e Most address most e All address most
e All are lacking many addresses most specifications specifications
details to address specifications e Most measures used | ® More than one
specifications for an | e At least one direct are direct indicator/KPI per
indicator/KPI measure included objective

e No direct measures
included

e Mix of direct and
indirect measures
used for each
objective

Reviewer Feedback

It would be helpfulto seethe criteriausedto assessapstongrojects preparednes®r teaching
crertification,portfolio review,etc.

| wasunableto opentherubic for acting/directingput the descriptionindicatedthatelementshave

beenidentifiedfor assessmentlrhediscussiorof cappingnumberof studentsandmovingto

auditionadmissiorprocessareimportant,but arenot measuringearning,showinghow studentsare

progressin@sactors.




Criteria/Targets

The benchmark, value, or result that will represent success at achieving a learning or performance objective.
Indicators will have criteria, and KPIs will have targets.

Criteria/Targets should:

e Align with indicators/KPIs
and objectives

¢ Be measurable and
quantifiable (e.g., an increase
of 5%)

e Represent a feasible or
reasonable amount of success
(ambitious but attainable)

¢ Contain specific contextual
information to explain how
the criteria/targets for success
were selected and were
appropriate for the objectives
(e.g., specific benchmarks,
accepted standards, past
results)

Developing O (1\3/{)11111111[;;121;:1); Good Exemplary
¢ None entered; or e At least one e Criteria/targets are e Criteria/targets are
e None fully address criterion/target included for all included for all

specifications for a addresses all indicators or KPIs indicators or KPIs
criterion/target specifications e Most address all o All address all

specifications

specifications

Reviewer Feedback

Criterianeedspecificationof standardshenchmarkreferenceo pastresults,etc.to showto whatextent

studentsneettheindicators,aswell asbasisfor consideringmprovedstrategies.




Findings/Results

A clear and concise summary of the results gathered from the assessment indicators and/or KPIs.

Findings/results should:

¢ Align with the corresponding
target for success

¢ Be concise and well-
organized

¢ Provide actionable data that
can clearly be used for
improvement

e Compare new findings to
past trends, previous results,
and/or existing standards as
appropriate

e Provide a clear explanation
that targets were met,
partially met, or not met

e Include supporting
documentation, if applicable
(e.g., completed rubrics,
survey results)

Notes:

e It is okay if a criterion/target
is not met. This just provides
an opportunity for future
improvement.

e Be sure to anonymize all data
submitted.

Developing

Minimally

= Compliant

Good

Exemplary

e None entered; or

e All are lacking many
details to address
specifications for a
finding/result

o At least one addresses
most specifications

e At least one aligns with
the target for success
and clearly indicates if
target was met

e Most address most
specifications

e Most align with the
targets for success and
clearly indicate if targets
were met

e All address most
specifications

e All align with the
targets for success and
clearly indicate if targets
were met

Reviewer Feedback

Seecommentsabovere criteria. More specificcriteriawill generateesults datathatcanbereviewedwith

pedagogicathoicedo refineandassesi thefuture.




Actions
Specific steps taken to improve a program or unit based on analysis of the assessment findings and/or KPI results.

Actions should: . Minimally
e Clearly follow from Developing = Compliant L Exemplary
assessment findings/results ¢ None entered; or o At least one addresses e Most address most o All address most
e Identify an area that needs to | e None fully address most specifications specifications specifications
be monitored, remediated, or specifications for a
enhanced finding/result; or
¢ Define logical “next steps” | e All actions focus on
e Identify a responsible continuing current
person or group processes or increasing
e Contain completion dates targets or specifications
e Or explain why a Reviewer Feedback
finding/result will not be Theseactionslargelyreferto issueshatresideatthe departmentevel assessmenEaculty, staff, and
assessed in the future curriculumrealitiesdo influencewhatcanbedonefor studentearning,butatthe programlevel, assessment

focusegnoreon measuringstudentearning.
Notes:

e This item is in future tense. It | Introductionof the sophomoreyatefor theatrestudieswill providevery usefuldatathatcanbeusedin this
should only include what the |assessmettibols.
unit will do in the next cycle.

e It’s okay if some, but not all,
actions identify an area of the
assessment process that needs
improvement (e.g., only
changing the indicator or
criterion).

¢ Actions related to learning
objectives should be mostly
focused on pedagogical and/or
curricular changes to affect
student learning.

With numerousspecializiationsvithin this degree,a setof rubricscouldbe standardizedor useat multiple
pointsin the curriculum:perhapsatinitial audition,thensophomoregyate,andin thesenioryear.This could
showdevelopmenbf the aptitudesgvidencingeffectivelearning.




PCI Update

The narrative updating the unit’s relative progress in completing the previous cycle’s plan for continuous improvement (PCI).

the previous cycle’s PCI

¢ Clarify whether items in
the previous PCI were
completed or not, and to
what extent

Note:

e The PCI update should be
in past tense.

e This rating of this item is
dependent on the quality
of the previous cycle’s
PCIL.

e Mark N/A in notes
section and do not select
a rating if this was a new
unit for the year being
reviewed. New units will
not have a previous PCI.

previous PCI, but
information in previous
PCI was limited

¢ Provides general detail
(lacks some specificity)

The PCI Update should: . Minimall
e Be specipﬁc and detailed = |Developing Complian); Good Exemplary
¢ Provide a progress ¢ Not entered; or ¢ Does not address all e Addresses all items from | ¢ Addresses all items from
update, with relevant ¢ Does not address any items from previous PCI; | previous PCI previous PCI
contextual information, items from the previous or e Previous PCI was ¢ Previous PCI was robust
for all items discussed in PCI e May fully address adequate ¢ Provides specific detail

(who, what, when,
where, why)

Reviewer Feedback

Theseplansareappropriatdor thedepartmentnit level. Thiswould bea placeto reviewstrategyto assessind
strengthenearningobjectivesof the studentsn termsof their acting,directing,design,or otherskills.




New PCI

The narrative summarizing all actions to be implemented into one coherent plan.

The New PCI should:

¢ Be specific and detailed

e Include a summary of all
identified actions found
within the current plan

e Include any new
initiatives or other items
that will be assessed in
the next cycle

¢ Provide additional
contextual information or
details about what the
actions are, how and
when they will be
implemented, and who
will be responsible

Notes:

e The New PCI should be
in future tense.

e The New PCI should
represent all the unit’s
intended actions that will
be assessed for the
following cycle.

Developing

Minimally
Compliant

Good

Exemplary

e Not entered; or

¢ Does not address any
actions from the current
plan

e Does not include all
actions from the current
plan

e Includes all actions from
the current plan

¢ Provides general detail
(lacks some specificity)

e Includes all actions from
the current plan

¢ Provides specific detail
(who, what, when,
where, why)

Reviewer Feedback

Theseplansareappropriatdor the departmentnit level. Thiswould beaplaceto reviewstrategyto assesand
strengtherearningobjectivesof the studentsn termsof their acting,directing,design,or otherskills.




Overall Rating

Please select an overall rating for the assessment plan.

O (Developing ?ﬁ:ﬁ:ﬁ:‘;ﬁ Good Exemplary

Reviewer Feedback

For eachof thespecializationdgearninggoalscanbeidentifiedandmeasuredwhich I'm surefaculty areconstantlyengagedn. How doyou
measurectingskill? How do you know if your curriculumandteachingpracticesarecontributingto studentsgrowthasactors?How do you
asseseffectivenes®f design?If faculty canidentify thoseimportantelementsarubric canbe madefor assessmenpossiblyatthe sophomore

gateor othercommonpointin studentsprogresshroughcurriculum.
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	Notes: 4 goals well fleshed out.
	Notes_2: Objective re acting/directing: Is this really two separate objectives, one for acting, a second for directing? Unclear whether the proficiencies describe the student's performance or their ability to coach/ direct, others--or possibly both?  Looks like two separate objectives may be warranted. 

Two objectives re design/tech.  project management appears to be thorough.  Second obj also thorough; consider  omitting from this obj the GPA standard unless that will be tracked, reported, with actions planned. 

 Goal for teaching says that "Students will demonstrate proficiencies in acting, theatrical design, play analysis, theatrical management, theatre history, teaching techniques, and communication that will give them the required skills to teach in secondary schools." The associated objectives address advising, and guidance towards certification. Could multiple objectives address how proficiencies are to be met in acting, design, play analysis, etc? 
	Notes_3: It would be helpful to see the criteria used to assess capstone projects, preparedness for teaching crertification, portfolio review, etc. 

I was unable to open the rubic for acting/directing, but the description indicated that elements  have been identified for assessment.  The discussion of capping number of students, and moving to audition admission process are important, but are not measuring learning, showing how students are progressing as actors. 
	Notes_4: Criteria need specification of standards, benchmark, reference to past results, etc. to show to what extent students meet the indicators, as well as basis for considering improved strategies. 
	Notes_5: See comments above re criteria.  More specific criteria will generate results, data that can be reviewed with pedagogical choices to refine and assess in the future.
	Notes_6: These actions largely refer to issues that reside at the department level assessment. Faculty , staff, and curriculum realities do  influence what can be done for student learning, but at the program level, assessment focuses more on  measuring student learning.

Introduction of the sophomore gate for theatre studies will provide very useful data that can be used in this assessment tools.  

With  numerous specializiations within this degree,  a set of rubrics could be standardized for use at multiple points in the curriculum: perhaps at initial audition, then sophomore gate, and in the senior year. This could show development of the aptitudes, evidencing effective learning. 


	Notes_7: These plans are appropriate for the department unit level.  This would be a place to review strategy to assess and strengthen learning objectives of the students in terms of their acting, directing, design, or other skills.  
	Notes_8: These plans are appropriate for the department unit level.  This would be a place to review strategy to assess and strengthen learning objectives of the students in terms of their acting, directing, design, or other skills.  
	Notes_9: 
For each of the specializations, learning goals can be identified and measured, which I'm sure faculty are constantly engaged in.  How do you measure acting skill? How do you know if your curriculum and teaching practices are contributing to students' growth as actors?  How do you assess effectiveness of design?  If faculty can identify those important elements, a rubric can be made for assessment, possibly at the sophomore gate or other common point in students' progress through curriculum.  
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